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A’ SEMESTER 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE1 SEMESTER A Mandatory 

COURSE TITLE 
FOUNDATIONS OF ENVIRONMENTAL 

COMMUNICATION – PROTECTING HEALTH 

COORDINATOR KONSTANTINA SKANAVI  

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

After successful completion of the course, postgraduate students will be able to understand: 

 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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-the main concepts and principles governing environmental communication. 

- the importance of systems thinking and the need for collective action. 

-  the interrelationship between material well-being and the environmental footprint 

burden. 

- conduct research studies in environmental communication and promote innovative 

programs. 

- develop research in the field of new technologies related to environmental 

communication. 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

 
 

3. COURSE CONTENT 

1.  Main concepts and principles of environmental communication. 

2. Interaction between material well-being and ecological footprint. 

3. Anthropogenic pressures on the environment - environmental changes and 

damage to the ecosystem - effects on human health. 

4. Objectives of sustainable development through the three axes: economy-

society-environment. 

5. Environmental risk factors for chronic diseases. 
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6. Environmental risk factors for learning disorders. 

7. Environmental risk factors for neurodevelopmental disorders. 

8. Environmental risk factors for behavioral problems. 

9. Environmental risk factors for mental health problems. 

10.  Design, implementation and evaluation of environmental communication 

interventions for students of typical development and students with special 

educational needs. 

11. ICTs and environmental communication interventions 

12. Studies presentation-Final Evaluation. 

13. Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
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that total workload per 

semester complies to ECTS 

standards. 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in  lectures and seminars is mandatory 

The language of evaluation is English . 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

 

• UNESCO (1976), The international workshop on environmental education. Belgrade, 
Yugoslavia. Final report. UNESCO: Paris.  

• UNESCO (1978), Intergovermental Conference on Environmental Education (Tiblisi 
USSR), UNESCO: Paris. William  

• B.Stapp et al (1969), The concept of environmental education, Seminar: Journal of 
environmental education (Volume 1, Number 1, Fall 1969) 

• Skanavis, K., 2004, Environment and Communication: Having the Right to Choose 
(Athens: Kaleidoskopio).  

• European Commission (2017). Attitudes of European citizens towards the environment. 
Special Eurobarometer 468. Survey requested by the European Commission, 
Directorate-General for Environment and co-ordinated by the Directorate General for 
Communication. 
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• KauI, V. (2017). Environmental Crisis and the Role of Media. International Journal of 
Trend in Scientific Research and Development, Vol. 1, No. 4, pp.684-697. 

• Αρσένη, Ε., Σελεβέντη, Μ. Κ., Κουνάνη, Α., & Σκαναβή, Κ. (2019). Ο ρόλος των ΜΜΕ 
στην ενημέρωση μικρών ελληνικών κοινωνιών στα περιβαλλοντικά ζητήματα: η 
περίπτωση της Σκύρου. 

• Bowman, J.S. & Hanaford K. (1977). Mass media and the environment since Earth Day, 
Journalism Quarterly, Vol. 55, No.1, 160-165.  

• Boykoff, M. and Boykoff, J., 2004, Balance as bias: global warming and the US prestige 
press. Global Environmental Change 14 (2), 125–136.. 

• Crick, B.  (1998), Education for citizenship and the teaching of democracy in schools 
London Qualifications and Curriculum Authority. Final report of the Advisory Group on 
Citizenship. London Qualifications and Curriculum Authority. 

• Westwood, P. (2003). Commonsense methods for children with special educational 
needs: strategies for the regular classroom. Fourth Edition. London: Routledge Farmer. 

• Wilson, R. A. (1994). Integrating outdoor/environmental education into the special 
education curriculum. Intervention in School & Clinic, 29, 156–159. 

• Zelezny, L.C. (1999). Educational interventions that improve environmental behaviors: A 
meta-analysis. Journal of Environmental Education 31, 5–14. 

• Biederman, J., Milberger, S., Faraone, S. V., Kiely, K., Guite, J., Mick, E., ... & Reed, E. 
(1995). Family-environment risk factors for attention-deficit hyperactivity disorder: A 
test of Rutter's indicators of adversity. Archives of general psychiatry, 52(6), 464-470. 

• Rasooly, D., Ioannidis, J. P., Khoury, M. J., & Patel, C. J. (2019). Family history–wide 
association study to identify clinical and environmental risk factors for common chronic 
diseases. American journal of epidemiology, 188(8), 1563-1568. 

• Owen, M. J. (2012). Intellectual disability and major psychiatric disorders: a continuum 
of neurodevelopmental causality. The British Journal of Psychiatry, 200(4), 268-269. 

• Lyall, K., Schmidt, R. J., & Hertz-Picciotto, I. (2014). Maternal lifestyle and 
environmental risk factors for autism spectrum disorders. International journal of 

epidemiology, 43(2), 443-464. 

• Li, Q., Cheung, C., Wei, R., Hui, E. S., Feldon, J., Meyer, U., ... & McAlonan, G. M. (2009). 
Prenatal immune challenge is an environmental risk factor for brain and behavior 
change relevant to schizophrenia: evidence from MRI in a mouse model. PloS one, 4(7), 
e6354. 

• Tran, N. Q. V., & Miyake, K. (2017). Neurodevelopmental disorders and environmental 
toxicants: epigenetics as an underlying mechanism. International journal of 

genomics, 2017. 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE2 SEMESTER A Mandatory 

COURSE TITLE 

INTRODUCTION TO EPIDEMIOLOGY AND PUBLIC 

HEALTH IN GENERAL AND SPECIAL EDUCATION 

COORDINATOR ARETI LAGIOY 

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

After successful completion of the course, postgraduate students will be able: 

• Recognize and utilize available sources of data of epidemiological interest. 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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• To collect, analyze and interpret methodological primary descriptive data. 

• Know and be able to correctly apply the types of descriptive epidemiological 
designs. 

• Formulate correct causal hypotheses. 

• Know and be able to correctly apply the types of analytical epidemiological designs 
to test causal hypotheses. 

• To know what the characteristics are and how to plan and implement preventive 
intervention studies. 

• Be aware of issues arising regarding the design, execution, analysis and 
interpretation of the results of preventive intervention studies. 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

3. COURSE CONTENT 

1. Introduction - Environmental Health and Epidemiology. 

2. Sources for data of epidemiological interest. 

3. Descriptive epidemiological studies. Collect, analyze and interpret 

methodologically primary descriptive data. Population - sample - tools 

4. Formulation and control of epidemiological hypotheses.  

5. Analytical epidemiological designs to test causal hypotheses  

4. Bibliography search, scientific article structure and presentation method 
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5. Systematic literature review. 

6. Bioethics in Research. 

7. Prospective-Retrospective-Interventional Epidemiological studies. 

8. Design, execution, analysis and interpretation of the results of preventive 

intervention studies. Models for Planning Implementation and Evaluation of 

preventive interventions in the community. 

9. 11.Epidemiological data for developmental disorders in DSM V / ICD 11. 

10. 12.Studies presentation-Final Evaluation. 
11.    Feedback. 

 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
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semester complies to ECTS 

standards. 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in lectures and seminars is mandatory 

The language of evaluation is English. 

 

• An intermediate progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

 
1. Γενική και Κλινική Επιδημιολογία - Δ. Τριχόπουλος, Π.Δ. Λάγιου. ΕΚΔΟΣΕΙΣ 

ΠΑΡΙΣΙΑΝΟΥ, 2011 
2. Silman, A. J., Macfarlane, G. J., & Macfarlane, T. (2018). Epidemiological studies: a 

practical guide. Oxford University Press. 
3. Epidemiology: An Introduction - K. J. Rothman, OXFORD, 2ND EDITION, 2012 
4. Επιδημιολογία και Προαγωγή Υγείας, Αρχές, Μέθοδοι και Εφαρμογές - R. M. Merrill, 

C. Frankefeld, M. Mink, N. Freeborne, Α. Λάγιου. EΚΔΟΣΕΙΣ Π.Χ.ΠΑΣΧΑΛΙΔΗΣ, 2020 
5. How to read a paper. The basics of Evidence-Based Medicine - T. Greenhagh, FIFTH 

EDITION, BMJI BOOKS 2014 
6. Boué, J., Boué, A., & Lazar, P. (1975). Retrospective and prospective epidemiological 

studies of 1500 karyotyped spontaneous human abortions. Teratology, 12(1), 11-26. 
7. Doherty, C., Delahunt, E., Caulfield, B., Hertel, J., Ryan, J., & Bleakley, C. (2014). The 

incidence and prevalence of ankle sprain injury: a systematic review and meta-
analysis of prospective epidemiological studies. Sports medicine, 44, 123-140. 
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8. Zaccai, J. H. (2004). How to assess epidemiological studies. Postgraduate medical 

journal, 80(941), 140-147. 
9. ICD-11 for Mortality and Morbidity Statistics (2022). 
10. American Psychiatric Association (ed.) (2013). Diagnostic and statistical manual of 

mental disorders: DSM-5. 5th ed. Washington, D.C: American Psychiatric Association 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE3 SEMESTER A Mandatory 

COURSE TITLE 

HEALTH EDUCATION AND PROMOTION: FROM THE 

COMMUNITY TO THE SCHOOL OF SUSTAINABILITY 

AND INCLUSIVE EDUCATION 

COORDINATOR KONSTANTINA SKANAVI 

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

Learning Outcomes 

After successful completion of the course, postgraduate students will be able to understand: 

 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf


 

Master Degree 

Environmental health and communication in 

general and special education and training 
 
 

13 | P a g e   

 

• The third dimension of environmental education (Education regarding 

environment-Education within environment -Environmental education). 

• Students with special needs are able to participate in social and 

environmental issues as active citizens. 

• Environmental Education for children with Special Educational Needs creates 

a significant improvement in their cognitive, emotional and social 

development. 

•  Environmental Education is a way of social inclusion, acceptance and active 

participation for all. 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

3. COURSE CONTENT 

1. Concept and principles of Environmental Education. 

2. Object of Environmental Education. 

3.   Sustainability and education for sustainable development. 

4. Environment and Health indicators of education and culture. 

5. Definition of Inclusion in Special Education: basic principles and forms of 

Inclusion. 

6. The concept of experiential learning. 

7. Environmental awareness of students through participation in environmental 

activities. 
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8. Environmental Education as a methodological "tool" in Special Education. 

9. Developing educational environments and learning experiences that enable 

students to work to ensure quality of life. 

10. Sustainable school and human security, human Rights, democracy. 

11. Sustainable school and gender equality, cultural diversity, intercultural 

understanding,  

12.  Studies presentation-Final Evaluation. 

13. Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
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standards. 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in  lectures and seminars is mandatory 

The language of evaluation is English . 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

 

• UNESCO (2002). Education for Sustainable Development. Retrieved February 8, 2012,  

• United Nations Environment Programme. (2007). Global environment outlook: 
Environment for development (GEO4).  

• Jones, P. (2011). Transformative learning, ecopedagogy and learning ecology: Pathways 
for social work education. In P. Jones, D. Miles, A. Francis & S. Rajeev (Eds.), Eco-social 
Justice: Issues, Challenges and Ways Forward. (pp. 1–24).  

• Higgs, A. L., & McMillan, V. M. (2006). Teaching through modeling: Four schools' 
experiences in sustainability education. The journal of environmental education, 38(1), 
39-53. 

• Bandura, A. (1986). Social foundations of thought and action. Englewood Cliffs, 

NJ, 1986(23-28) 

• Hopkins, C. A., & McKeown, R. (1999). Education for sustainable development. Forum for 

Applied Research and Public Policy, 14(4), 25-29.  

• Kaplan, S., & Kaplan, R. (1982). Cognition and environment. New York: Praeger.  
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• Levin, B. (1998). The educational requirement for democracy. Curriculum Inquiry, 28(1), 
57-59.   

• Porter, T., & Córdoba, J. (2009). Three views of systems theories and their implications 
for sustainability education. Journal of Management Education, 33(3), 323-347.  

• Hess, D. J., & Maki, A. (2019). Climate change belief, sustainability education, and 
political values: Assessing the need for higher-education curriculum reform. Journal of 

Cleaner Production, 228, 1157-1166. 

• Somerville, M., & Williams, C. (2015). Sustainability education in early childhood: An 
updated review of research in the field. Contemporary Issues in Early Childhood, 16(2), 
102-117. 

• Zhang, J., Schmidt, K., & Li, H. (2016). BIM and sustainability education: Incorporating 
instructional needs into curriculum planning in CEM programs accredited by 
ACCE. Sustainability, 8(6), 525. 

• O’Byrne, D., Dripps, W., & Nicholas, K. A. (2015). Teaching and learning sustainability: An 
assessment of the curriculum content and structure of sustainability degree programs in 
higher education. Sustainability Science, 10, 43-59. 

• Jeronen, E., Palmberg, I., & Yli-Panula, E. (2016). Teaching methods in biology education 
and sustainability education including outdoor education for promoting sustainability—A 
literature review. Education Sciences, 7(1), 1. 

• Rosenberg, M. S., Brownell, M., McCray, E. D., Debettencourt, L. U., Leko, M., & Long, S. 
(2009). Development and Sustainability of School-University Partnerships in Special 
Education Teacher Preparation: A Critical Review of the Literature. NCIPP Document 
Number RS-3. National Center to Inform Policy and Practice in Special Education 

Professional Development. 

• Rosenberg, M. S., Brownell, M., McCray, E. D., Debettencourt, L. U., Leko, M., & Long, S. 
(2009). Development and Sustainability of School-University Partnerships in Special 
Education Teacher Preparation: A Critical Review of the Literature. NCIPP Document 
Number RS-3. National Center to Inform Policy and Practice in Special Education 

Professional Development. 

• Cook, B. G., & Odom, S. L. (2013). Evidence-based practices and implementation science 
in special education. Exceptional children, 79(2), 135-144. 

• Veiga Ávila, L., Rossato Facco, A. L., Bento, M. H. D. S., Arigony, M. M., Obregon, S. L., & 
Trevisan, M. (2018). Sustainability and education for sustainability: An analysis of 
publications from the last decade. Environmental Quality Management, 27(3), 107-118. 

• Reid, E., & Horváthová, B. (2016). Teacher Training Programs for Gifted Education with 
Focus on Sustainability. Journal of Teacher Education for Sustainability, 18(2), 66-74. 

• Sindelar, P. T., Shearer, D. K., Yendol-Hoppey, D., & Liebert, T. W. (2006). The sustainability 
of inclusive school reform. Exceptional Children, 72(3), 317-331. 

• Badilla-Quintana, M. G., Sepulveda-Valenzuela, E., & Salazar Arias, M. (2020). 
Augmented reality as a sustainable technology to improve academic achievement in 
students with and without special educational needs. Sustainability, 12(19), 8116. 

• Vaughn, S., Klingner, J., & Hughes, M. (2000). Sustainability of research-based 
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practices. Exceptional Children, 66(2), 163-171. 

• Canepa, C. (2007). Sustainable cities: The municipality as a locus of sustainability 
(Cidades Sustentáveis: O município como lócus da sustentabilidade). São Paulo, Brazil: 
RCS Publishing House. 

• Mauerhofer, V. (2008). 3-D sustainability: An approach for priority setting in situation of 
conflicting interests towards a sustainable development. Ecological Economics, 64(3), 
496–506. Retrieved from  

• Bezerra, M. C. L., & Bursztyn, M. (2000). Science and technology for sustainable 
development. Brasília: Ministry of Environment and Renewable Natural Resources: 
Consortium CDS/UNB/Abipti, 2000 (Ciência e Tecnologia para o desenvolvimento 
sustentável. Brasília: Ministério do Meio Ambiente e dos Recursos Naturais Renováveis: 
Consórcio CDS/UNB/Abipti, 2000). 

• Swanson, H. L. (1999). Instructional components that predict treatment outcomes for 
students with learning disabilities: Support for a combined strategy and direct instruction 
model. Learning Disabilities Research & Practice, 14(3), 129–140. 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE4 SEMESTER A Mandatory 

COURSE TITLE 
CRISIS MANAGEMENT IN THE COMMUNITY AND AT 

SCHOOL 

COORDINATOR KONSTANTINA SKANAVI  

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

After successful completion of the course, postgraduate students will be able to understand: 

 

- the crisis factors that teachers usually face, i.e, sexual abuse, injury, vandalism, 

natural disaster and bullying. 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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- Crises affect schools negatively by occurring in an unexpected time. 

- Crisis plan of school are used to establish stability at school and enhance students` 

safety. 

-An internal crisis is one that occurs within the school community. Its impact can 

either be limited within  the school boundaries or extend in the community. 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

3. COURSE CONTENT 

1. Terrorist acts, political conflicts, war situations, assault with weapons at 

school. Strategies for dealing with bereavement and loss in the community 

and school. 

2. Natural disasters. First response procedures. Planning a rescue team at school. 

3. Consequences of the Covid 19 pandemic for students in the community and at 

school.  

4. Poverty, social isolation and marginalization and their consequences in the 

community and at school. 

5. Aggressive behaviors in the community and at school - digital bullying. 

6.  The victimization of LGBTQ Students in the community and at school. 

7. The victimization of Special educational Needs students in the community and 

at school 

8.  Racial victimization in the community and at school. 
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9. Psychological climate in the classroom. 

10. Social and emotional learning. A prevention approach to students with 

behavioral problems. 

11. Implementation of behavior modification in schools for students with behavior 

problems. 

12.  Studies presentation-Final Evaluation. 

13. Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

standards. 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
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STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in lectures and seminars is mandatory 

The language of evaluation is English. 

 

• An intermediate progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

• Shaw, J. A. (2003). Children exposed to war/terrorism. Clinical child and family 

psychology review, 6(4), 237. 

• Simon, J. (2007). Governing through crime: How the war on crime transformed American 

democracy and created a culture of fear. oxford university Press. 

• Pedersen, D. (2002). Political violence, ethnic conflict, and contemporary wars: broad 
implications for health and social well-being. Social science & medicine, 55(2), 175-190. 

• MacNeil, W., & Topping, K. (2007). Crisis management in schools: evidence based. The 

Journal of Educational Enquiry, 7(1). 

• Grissom, J. A., & Condon, L. (2021). Leading schools and districts in times of 
crisis. Educational Researcher, 50(5), 315-324. 

• Thompson, R. (2004). Crisis intervention and crisis management: Strategies that work in 

schools and communities. Psychology Press. 

• Debes, G. (2021). Teachers' Perception of Crisis Management in Schools. International 

Online Journal of Education and Teaching, 8(2), 638-652. 

• Adams, C. M., & Kritsonis, W. A. (2006). An Analysis of Secondary Schools' Crisis 
Management Preparedness: National Implications. Online Submission, 1(1). 
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• Chaabane, S., Doraiswamy, S., Chaabna, K., Mamtani, R., & Cheema, S. (2021). The 
impact of COVID-19 school closure on child and adolescent health: a rapid systematic 
review. Children, 8(5), 415. 

• Tarkar, P. (2020). Impact of COVID-19 pandemic on education system. International 

Journal of Advanced Science and Technology, 29(9), 3812-3814. 

• Shihadeh, E. S., & Flynn, N. (1996). Segregation and crime: The effect of black social 
isolation on the rates of black urban violence. Social forces, 74(4), 1325-1352. 

• Kronauer, M. (2019). ‘Social exclusion’and ‘underclass’-new concepts for the analysis of 
poverty. In Empirical poverty research in a comparative perspective (pp. 51-76). 
Routledge. 

• Gottfredson, G. D., & Gottfredson, D. C. (2012). Victimization in schools (Vol. 2). Springer 
Science & Business Media. 

• Rigby, K. E. N. (2000). Effects of peer victimization in schools and perceived social support 
on adolescent well‐being. Journal of adolescence, 23(1), 57-68. 

• Hansen, T. B., Steenberg, L. M., Palic, S., & Elklit, A. (2012). A review of psychological 
factors related to bullying victimization in schools. Aggression and violent 

behavior, 17(4), 383-387. 

• Mazzone, A., Camodeca, M., & Salmivalli, C. (2018). Stability and change of outsider 
behavior in school bullying: The role of shame and guilt in a longitudinal perspective. The 

Journal of Early Adolescence, 38(2), 164-177. 

• Greene, M. B. (2003). Counseling and climate change as treatment modalities for bullying 
in school. International Journal for the Advancement of Counselling, 25(4), 293-302. 

• Horne, A. M., Stoddard, J. L., & Bell, C. D. (2007). Group approaches to reducing 
aggression and bullying in school. Group dynamics: Theory, research, and practice, 11(4), 
262. 

• Boegel, M., & Mark, M. (2009). Becoming Multicultural: Using the power of the trans 
theoretical model of change. InSight: Rivier Academic Journal, 5(1), 1-6. 

• Crothers, L. M., & Kolbert, J. B. (2008). Tackling a problematic behavior management 
issue: Teachers' intervention in childhood bullying problems. Intervention in school and 

clinic, 43(3), 132-139. 

• Kerr, M. M., & King, G. (2018). School crisis prevention and intervention. Waveland Press.. 

• Brock, S. E., Lazarus Jr, P. J., & Jimerson, S. R. (2002). Best Practices in School Crisis 

Prevention and Intervention. National Association of School Psychologists, 4340 East 
West Highway, Suite 402, Bethesda, MD 20814. 

• Nickerson, A. B., & Zhe, E. J. (2004). Crisis prevention and intervention: A survey of school 
psychologists. Psychology in the Schools, 41(7), 777-788. 

• Adamson, A. D., & Peacock, G. G. (2007). Crisis response in the public schools: A survey of 
school psychologists’ experiences and perceptions. Psychology in the Schools, 44, 749–
764. 

• Aspiranti, K. B., Pelcahr, T. K., McCleary, D. F., Bain, S. K., & Foster, L. 
N. (2010). Development and reliability of the comprehensive crisis plan checklist. 
Psychology in the Schools, 48, 146–155. 
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• Nickerson, A. B., & Brock, S. E. (2011). Measurement and evaluation of school crisis 
prevention and intervention: Introduction to special issue. Journal of School 

Violence, 10(1), 1-15. 

• Fiedler, N., Sommer, F., Leuschner, V., & Scheithauer, H. (2019). Student Crisis Prevention 
in Schools: The NETWorks Against School Shootings Program (NETWASS)–An Approach 
Suitable for the Prevention of Violent Extremism?. International Journal of 

Developmental Science, 13(3-4), 109-122. 

• Eaves, C. (2001). The development and implementation of a crisis response team in a 
school setting. International Journal of Emergency Mental Health. 

• Allen, M., & Ashbaker, B. Y. (2004). Strengthening schools: Involving paraprofessionals in 
crisis prevention and intervention. Intervention in School and Clinic, 39(3), 139-146. 

• Damiani, V. B. (2011). Crisis prevention and intervention in the classroom: What teachers 

should know. R&L Education. 
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COURSE OUTLINE 
1. GENERAL 

SCHOOL School of Public Health 
DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 
COURSE CODE EHCE5 SEMESTER A 

COURSE TITLE INTERNSHIP I IN SPECIAL EDUCATION STRUCTURES 

COORDINATOR AGATHI STATHOPOYLOY 

TEACHING ACTIVITIES 
If the ECTS Credits are distributed in distinct parts of the course e.g. 

lectures, labs etc. If the ECTS Credits are awarded to the whole 

course, then please indicate the teaching hours per week and the 

corresponding ECTS Credits. 

 

TEACHING 

HOURS 

PER WEEK 

 
 

ECTS 

CREDITS 

Seminars, Labs 3 10 
   

   

Please, add lines if necessary. Teaching methods and organization of 

the course are described in section 4. 

  

COURSE 

TYPE 
Background, General Knowledge, Scientific 

Area, Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: NO 

TEACHING & EXAMINATION 
LANGUAGE: 

English 

COURSE OFFERED TO ERASMUS 
STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 
 Learning Outcomes   

. Upon successful completion of the course students will be able to: 
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 •  observe the behavior of students with disabilities and special 

educational needs 

•  evaluate students with special educational needs / disabilities,  prioritize 
their possibilities and difficulties in learning process 

The students will be able to Know the concept of the observation,  the teaching 

organization, methods/ teaching techniques, teaching materials and their use, 

Information and Communication Technologies, the social structure of the class, the  

psychological sense of the class and planning observation protocols. 

 

 General Skills   

Name the desirable general skills upon successful completion of the module 

 Search, analysis and synthesis of data and information, ICT 

Use 

Adaptation to new situations 

Decision making Autonomous 

work 

Teamwork 

Project design and 

management Equity and 

Inclusion 

Respect for the natural 

environment Sustainability 

Demonstration of social, professional and moral responsibility 

and sensitivity to gender issues 
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orking in an international environment 

Working in an interdisciplinary environment 

Production of new research ideas 

Critical thinking 

Promoting free, creative and inductive reasoning 

 

3. COURSE CONTENT 

 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 
Face to face, Distance learning, etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS TECHNOLOGY 

(ICT) 
Use of ICT in Teaching, in Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 
 
 
 
 
 
 
 
 
 

1. Observation and recording methods in the classroom. 

2. Observation: methods/ teaching techniques. 

3. Observation: teaching materials and their use. 

4.  Observation: Information and Communication Technologies. 

5. Observation: social structure of the class. 

6.  Observation: psychological sense of the class. 

7. Observation: Individual observation of pupils with special educational    needs.  

8.  Assessment questionnaire for learning disabilities. 

9. Assessment questionnaire for emotional problems. 

10. Assessment questionnaire for behavioral problems. 

11. Assessment questionnaire for communication problems. 

12.  Presentation of a final evaluation of a student with special educational needs. 

13. Feedback. 
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TEACHING ORGANIZATION 
The ways and methods of teaching are described in detail. 

Lectures, Seminars, Laboratory Exercise, Field Exercise, Bibliographic 

research & analysis, Tutoring, Internship (Placement), Clinical Exercise, 

Art Workshop, Interactive learning, Study visits, Study / creation, project, 

creation, project. Etc. 

 

The supervised and unsupervised workload per activity is indicated here, 

so that total workload per semester complies to ECTS standards. 

 Activity 

Seminars 

Observation  

Questionnaire use  

Internship present in 
Schools  

Total course  

 

Workload/semester 

36 

32 

32 

150 

250 

 

 

STUDENT EVALUATION 

Description of the evaluation process 

 

Assessment Language, Assessment Methods,

 Formative or Concluding, 

Multiple Choice Test, 

 

 

 

 

 

 

The language of 

evaluation is English.  

 

The evaluation 

method is so 

Formative as well as 

final. 
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Short Answer Questions, Essay 

Development Questions, Problem 

Solving, Written Assignment, Essay 

/ Report, Oral Exam, Presentation 

in audience, Laboratory Report, 

Clinical examination of a patient, 

Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students are 

informed 

The students during their Internship in the schools will 

complete observation protocols 

and questionnaires for children with special 

educational needs.  

 

During scheduled meetings, the supervisors enrich the 

instructions. In the last meeting, they will conduct the 

final evaluation of the students' work. 

 

Purpose of the evaluation: Students ` progress in relation 

to the objectives of the Internship and constant feedback.  

 

 
Evaluation criteria: The pedagogical and scientific 

completion of the Observation Protocols and 

questionnaire  

 

 

Instructions can be found by students in the e-class 
 

 

5. SUGGESTED BIBLIOGRAPHY 

• Alexander, D. (1998). Prevention of mental retardation: Four decades of research. Mental 
Retardation and Developmental Disabilities Research Reviews, 4, 50-58. 

• American Association on mental Retardation. (1992). Mental Retardation: Definition, 
Classification, and Systems of Supports, 9th Edition. Washington, DC. 

• Brooks, R., Sukhnandan, L., Flanagan, N. and Sharp, C. (1999). Creating a climate for learning. 
Strategies to raise achievement at Key Stage 2. U.K.: National Foundation for Educational 
Research. Capper, C.A., Frattura, E. and Keyes, M.W. (2000). Meeting the needs of students of 
all abilities. How leaders go beyond inclusion. U.S.A.: Corwin Press. 

• Clark, C. Dyson, A. Milward, A. and Skidmore, D. (1996). Innovatory practice in mainstream 
schools for special educational needs. University of Newcastle-upon-Tyne. Department for 
Education London: HMSO. 

• Cole, P. (1998). Developmental Versus Difference Approaches to mental Retardation: A 
theoretical Extension to the present debate, American Journal on mental retardation, (102), 4, 
379-391. 

• Department for Education and Skills (2001). Special educational needs code of practice. Ref: 
DfES/581/2001. U.K.: DfES. 

• Downing, J.E. and Eichinger, J. (2002). Educating students with diverse strengths and needs 
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together. In Downing, J.E. Including students with severe and multiple disabilities in typical 
classrooms. 

• Practical strategies for teachers. Second edition. Baltimore, London, Toronto, Sydney: Brookes. 

• Muyskens, P. & Ysseldyke, J. E. (1998). Student academic responding time as a function of 
classroom ecology and time of day. The Journal of Special Education, 31(4): 411-424. 

• Nojan, M. (1985). Use of class time in adaptive instruction programs: An educational 
production- function analysis. Dissertation Abstracts International, 45(11-A): 3309. 

• Stone, Y. (1995). Mobility for Special Needs, London : Cassell 

• Walberg H. J. & Wang, M. C. (1987). Effective educational practices and provisions for individual 
differences. In Wang, M.C., Reynolds, M.C. & Walberg, H.J. (eds). Handbook of special 
education. Research and practice. Volume 1: Learner characteristics and adaptive instruction, 
pp. 113-130. Pergamon Press. 

• Wallace, M. J. (1998). Action research for language teachers. U.K.: Cambridge University Press. 
Westling, D.L. and Fox, L. (2000). Teaching students with severe disabilities. Second edition. 
U.S.A.: Merrill, Prentice Hall. 

• Williams, P. (1991). The Special Education Handbook. Milton Keynes, Philadelphia: Open 
University 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE6 SEMESTER A Elective 

COURSE TITLE THEORIES OF LEARNING AND SPECIAL EDUCATION 

COORDINATOR ZAHAROULA TAVOULARI 

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

 Upon successful completion of the course the student will be able to know: 

• the basic psycho-pedagogical principles of learning theories related to educational practice 
with a focus on special education, 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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• the basic models of instruction and the utilization of learning strategies with a focus on 
special education, 

• to design tools, collect, understand and use data and transform them into complete 
documented action plans in collaboration with other members of the school community in 
order to improve education at school / special education school, 

• to use the tools at their disposal correctly and effectively in order to plan and implement 
innovative teaching practices in the field of special education, 

• to be able to mobilize the necessary, material and human resources, for the creation of 
learning communities at school / special education school, 

• to communicate ideas, plans and procedures effectively to the other members of the school 
community (teachers, parents, students) and the local community with professionalism 
based on structured argumentation, 

• think and act creatively and innovatively on (a) promoting student inclusion and learning, (b) 
involving and mobilizing parents and the local community, and (c) supporting instruction and 
school teachers’ and other staff’s professional development on instruction,  

• to set goals and turn ideas and plans into actions using the knowledge and skills acquired 

• to demonstrate creative synthetic ability and special problem-solving skills related to 
teaching and special issues related to Special Education 

• to take responsibility for decision-making in problematic situations concerning issues of 

teaching choices composing short or medium-term individualized study programs at school / 

special education school. 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

 

3. COURSE CONTENT 
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1. Introduction to learning theories, conceptual approach of the term, a 

framework of teaching models and strategies and evaluation of their 

importance in relation to educational practice in special education 

2. From Herbertianism to Behaviorism I. Behavioral model of teaching, analysis, 

prerequisite activities, particularization of learning objectives, principles of 

behaviorism in special education teaching. 

3. Behaviorism II. Assumptions, examples, observation keys on decision making in 

behavioristic special education teaching strategies. 

4. Socio-cognitive learning theories. Socio-cognitivist model of teaching and 

principles of socio-cognitive theory in special education teaching practice. 

5. Cognitive learning theories I. Conceptual approach of cognitive learning 

theories, precursors of cognitive learning theories, cognitive constructivism. 

6. Cognitive learning theories II. Cognitive constructivist model of teaching, 

teaching principles and educational applications in special education. 

7. Social constructivism. Social constructivist model of teaching, teaching 

principles and educational applications in special education. 

8. Heuristics - inquiry learning. Basic theoretical concepts, analysis, prerequisite 

activities, particularization of learning objectives, teaching principles and 

educational applications in special education. 

9. Gagne’s model of instruction. Basic theoretical concepts, analysis, prerequisite 
activities, particularization of learning objectives, teaching principles and 

educational applications in special education. 

10. Information processing learning model. Basic theoretical concepts, analysis, 

prerequisite activities, particularization of learning objectives, teaching 

principles and educational applications in special education. 

11. Multiple intelligence theory, interconnected learning . Basic theoretical 

concepts, analysis, prerequisite activities, particularization of learning 

objectives, teaching principles and educational applications in special 

education. 

12. Studies presentation-Final Evaluation. 

13. Feedback. 
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4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

standards. 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Participation in  lectures and seminars is mandatory 

The language of evaluation is English . 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
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Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

 

• Dweck, C. S., & Master, A. (2008). Self-theories motivate selfregulated learning. In D. H. 

Schunk & B. J. Zimmerman (Eds.), Motivation and self-regulated learning: Theory, 

research, and applications (pp. 31–51). New York: Taylor & Francis. 

• Farnham-Diggory, S. (1992). Cognitive processes in education (2nd ed.). New York: 

HarperCollins. 

• Ennemoser, M., & Schneider, W. (2007). Relations of television viewing and reading: 

Findings from a 4-year longitudinal study.  Journal of Educational Psychology, 99, 349–
368. 

• Ennis, R. H. (1987). A taxonomy of critical thinking dispositions and abilities. In J. B. 

Baron & R. J. Sternberg (Eds.), Teaching thinking skills: Theory and practice (pp. 9–26). 

New York: Freeman. 

• Gagné, R. M., & Briggs, L. J. (1979). Principles of instructional design (2nd ed.). New 

York: Holt, Rinehart & Winston. 

• Hopkins, S. L., & Lawson, M. J. (2002). Explaining the acquisition of a complex skill: 

Methodological and theoretical considerations uncovered in the study of simple 

addition and the moving-on process. Educational Psychology Review, 14, 121–154. 

• Kail, R. V., & Ferrer, E. (2007). Processing speed in childhood and adolescence: 

Longitudinal models for examining  evelopmental change. Child Development, 78, 

1760–1770. 
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• Maslow, A. H. (1970). Motivation and personality (2nd ed.). New York: Harper & Row. 

• Newman, R. S. (2002). What do I need to do to succeed ... when I don’t understand 
what I’m doing!?: Developmental influences on students’ adaptive help seeking. In A. 
Wigfield & J. S. Eccles (Eds.), Development of achievement motivation (pp. 285–306). 

San Diego: Academic Press 

• Piaget, J., & Inhelder, B. (1969). The psychology of the child. New York: Basic Books. 

 

• Rogers, C. R., & Freiberg, H. J. (1994). Freedom to learn (3rd ed.). Columbus, OH: 

Merrill/Prentice Hall. 

• Ryan, R. M., & Deci, E. L. (2009). Promoting self-determined school engagement: 

Motivation, learning, and well-being. In K. R. Wentzel & A. Wigfield (Eds.), Handbook of 

motivation at school (pp. 171–195). New York: Routledge. 

• Skinner, E. A., Wellborn, J. G., & Connell, J. P. (1990). What it takes to do well in school 

and whether I’ve got it: A process model of perceived control and children’s 
engagement and achievement in school. Journal of Educational Psychology, 82, 22–32. 

• Slavin, R. E. (1994). Using team learning (4th ed.). Baltimore: Johns Hopkins University, 

Center for Research on Elementary Schools 

• van Merriënboer, J. J. G., & Sweller, J. (2005). Cognitive load theory and complex 

learning: Recent developments and future directions. Educational Psychology Review, 

17, 147–177. 

• Vygotsky, L. (1978). Mind in society: The development of higher psychological 

processes. Cambridge, MA: Harvard University Press.Vygotsky, L. (1987). The collected 

works of L. S. Vygotsky: Vol. 1. Problems of general psychology (R. W. Rieber & A. S. 

Carton, Vol. Eds.; N. Minick, Trans.). New York: Plenum. 
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COURSE OUTLINE  

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE7 SEMESTER A Elective 

COURSE TITLE SPECIAL EDUCATION INTERVENTION PROGRAMS 

COORDINATOR ZOI KARABATZAKI 

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

Purpose of the course is students learning about the principles of intervention 

programs and be able to plan specific Individualized Education Program (IEP). 

Upon successful completion of the course students will be able to : 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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• Know the current intervention programs for students with 

disabilities 

• Plan an appropriate Individualized Education Program for each 

learning difficulty. 

• Know the curricula for students with disabilities 

• Know the principles of differentiated teaching 

• Understand the role of motivation in Special Education  
 

 
General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

 

3. COURSE CONTENT 
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1. Planning IEP for students with Special Needs. 
 
2. IEP Learning Disabilities planning for Elementary Schools Students. 
 
3. IEP Behavioral Problems planning for Elementary School Students. 
 
4. IEP Learning Disabilities planning for Secondary schools Students. 
 
5. IEP Behavioral Problems planning for Secondary schools Students. 

 
6. Intervention Programs for students with Mental Disabilities 1. 

 
7. Intervention Programs for students with Mental Disabilities 2. 

 
8. Intervention Programs for students with ASD 1 

 
9. Intervention Programs for students with ASD 2  

 

10. Intervention Programs for students with Special Needs and ICTs. 
 

11. Curriculum   for students with Special Needs.    
 

12. Studies presentation-Final Evaluation. 
 

13. Feedback 
 

 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION Activity Workload/semester 
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The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

standards. 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

Participation in  lectures and seminars is mandatory 

The language of evaluation is English . 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 
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information about the course 

assessment and how students 

are informed   

5. SUGGESTED BIBLIOGRAPHY 

 

• Clark, C. Dyson, A. Milward, A. and Skidmore, D. (1996). Innovatory practice in 

mainstream schools for special educational needs. University of Newcastle-upon-Tyne. 
Department for Education London: HMSO.  

• Department for Education and Skills (2001). Special educational needs code of practice. 
Ref: DfES/581/2001. U.K.: DfES.  

• Downing, J.E. and Eichinger, J. (2002). Educating students with diverse strengths and 
needs together. In Downing, J.E. Including students with severe and multiple disabilities 

in typical classrooms. Practical strategies for teachers. Second edition. Baltimore, 
London, Toronto, Sydney: Brookes.  

• Molnar, A. , Lindquist, B. (1993). (Μετ.- επιμ. Καλαντζή – Αζίζι Α.). Προβλήματα 
Συμπεριφοράς στο Σχολείο. Οικοσυστημική Προσέγγιση.  Αθήνα: Ελληνικά Γράμματα.  

• Tomlinson, C. A. (2001). How to differentiate instruction in mixed-ability classrooms. 
(2nd Ed.). Alexandria, VA: ASCD. 

• Tsakiridou, E. & Alevriadou, A. (2017). A challenging approach concerning the cognitive 
strategies in problem solving situations by boys with and without intellectual disabilities 
using Markov chains. In A. Colombus (Ed.), Advances in Psychology Research. Volume 
127. New York: Nova Press.  

• Williams, P. (1991). The Special Education Handbook. Milton Keynes, Philadelphia: Open 
University Press. 

• Burack, J.A., Evans, D.W., Lai, J., Russo, N., Landry, O., Kovshoff, H., Goldman, K.J., & 
Iarocci G. (2020). Edward Zigler's legacy in the study of persons with intellectual 
disability: The developmental approach and the advent of a more rigorous and 
compassionate science. Journal of Intellectual Disability Research, 64(1), 1-6. 

• Chard, D. J., Vaughn, S., & Tyler, B. J. (2002). A synthesis of research on effective 
interventions for building reading fluency with elementary students with learning 
disabilities. Journal of Learning Disabilities, 35, 386-406 

• Charman, T., Stone, W. (2008). Social and communication development in autism 
spectrum disorders : early identification, diagnosis and intervention. Guilford: New York; 
London: Guiford. 

• Durand, V.M. (2015). Strategies for functional communication training. In F. Brown, J. L. 
Anderson, & R.L. De Pry (Eds.), Individual positive behavior supports: A standards-based 
guide to practices in school and community settings (pp. 385– 396). Baltimore, MD: Paul 
H. Brookes Publishing Co. 

• G. Stoner & H. M. Walker (Eds.), Intervention for academic and behavior problems II: 
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Preventive and remedial approaches (pp. 571–587). Bethesda, MD: National Association 
of School Psychologists. 

• Goldstein, S. & Jack, A. N. (2008).  Assessment of autism spectrum disorders. New York; 
London: Guilford. 

• Harniss, M. K., Stein, M. & Carnine, D. (2002). Promoting mathematics achievement. In 
M. R. Shinn,  

• Kasari, C. (2016). Social development research in ID/DD. In R. Hodapp & D. Fidler (Eds.), 
International review of research in developmental disabilities (pp. 149– 164). Elsevier 
Academic Press. 

• Lord, C., Bristol, M.M. & Schopler, E. (1993). Early intervention for children with autism 
and related developmental disorders. In : E. Schopler, M. van Bourgondien, Sc M. Bristol 
(Eds.) Pre-school issues in Autism. New York: Plenum Press. 

• Van Nieuwenhuijzen, M., Orobio de Castro, B., Wijnroks, L., Vermeer, A., & Matthys, W. 
(2009). Social problem solving and mild intellectual disabilities: Relations with 
externalizing behavior and therapeutic context. American Journal on Intellectual and 
Developmental Disabilities, 114, 42–51.  

• Vieillevoye, S., & Nader-Grosbois, N. (2008). Self-regulation during pretend play in 
children with intellectual disability and in normally developing children. Research in 
Developmental Disabilities, 29, 256–272. 

• Kαραμπατζάκη, Ζ. (2010). Θέματα Ειδικής Αγωγής και Εκπαίδευσης. Αθήνα: Πάραλος.  
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B SEMESTER 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE8 SEMESTER B Mandatory 

COURSE TITLE 
COMMUNICATION STRATEGIES ON HEALTH AND 

ENVIRONMENT 

COORDINATOR KONSTANTINA SKANAVI  

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

               Upon successful completion of the course, the student will be able to:  

 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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Upon successful completion of the course, the student will be able to:  

- Identify the main principles of processing information theory using in 
communication. 

- Describe the factors involved in people `s ability to make decisions through 
communication.   

- Recognize the factors that influence the way the non-scientific community 
processes and understand scientific information.  

- Understand the advantages and disadvantages of different communication 
strategies and the appropriate use of each one according to the context. 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

3. COURSE CONTENT 

1. Introduction to communication. Communication transactions model. 

2. Perceptual process. Attribution theory. Cognitive discrepancy theory. Processing 

information theory. Likelihood processing model. 

3. Health communication. Eco model. Cognitive discrepancy theory. Danger and 

danger perception. Important assessment for justifying causality. Hill criteria. 

4. Strategies and theories of health/environmental communication practice. Choice 

of strategic practice. Educational approach. 

5. Information guidance theory. Health belief model. 

6. Social-cognitive theory. Complete model. 
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7. Applying theories to strategies practice. Intervention mapping. Entertainment 

education. 

8. Health/environment communication intervention design. Stakeholders role. 

Cycle of planning. 

9. From Creative Brief to Concepts, Messages and Materials. 

10. Resources, Activities, Techniques. Intervention effectiveness. 

11. Moral issues.   

12. Studies presentation-Final Evaluation. 

13. Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
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that total workload per 

semester complies to ECTS 

standards. 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in lectures and seminars is 
mandatory 

The language of evaluation is English. 

 

• An intermediate progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

 
• Τσαμπούκου-Σκαναβή Κ., (2004), Περιβάλλον και Επικοινωνία: Δικαίωμα στην επιλογή, 

Καλειδοσκόπιο, ΑΘΗΝΑ. 
• Parvanta, F.,C., & Bauerle Bass, S., (2020), Health Communication: Strategies and Skills 

for a New Era, HEALTH FOUNDATIONS, Jones & Bartlett Learning, LLC 

• Moss, D., & Warnaby, G. (1998). Communications strategy? Strategy communication? 
Integrating different perspectives. Journal of Marketing Communications, 4(3), 131-140. 

• Cambie, S. (2012). International Communications Strategy: Development in Cross-
cultural Communications, PR and Social Media. Strategic Direction, 28(6). 

• Place, K. R. (2019). Listening as the driver of public relations practice and 
communications strategy within a global public relations agency. Public Relations 
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Journal, 12(3), 1-18. 

• Benzies, K. M. (2016). Relational communications strategies to support family-centered 
neonatal intensive care. The Journal of Perinatal & Neonatal Nursing, 30(3), 233-236. 

• Hall, L., Whalin, L., Burks, A., Burry, Y. H., Herman, J. L., & Kuzawa, D. (2016). A Guide to 

Technical Communications: Strategies & Applications. Ohio State University. 

• Kibe, C. W. (2014). Effects of communication strategies on organizational performance: A 
case study of Kenya Ports Authority. European journal of business and 

management, 6(11), 6-10. 

• Kreuter, M. W., & Wray, R. J. (2003). Tailored and targeted health communication: 
strategies for enhancing information relevance. American journal of health 

behavior, 27(1), S227-S232. 

• Ya-Ni, Z. (2007). Communication strategies and foreign language learning. US-China 

Foreign Language, 5(4), 43-48. 

• Murray, E., McFarland-Piazza, L., & Harrison, L. J. (2015). Changing patterns of parent–
teacher communication and parent involvement from preschool to school. Early child 

development and care, 185(7), 1031-1052. 

• Montgomery, D. J. (2005). Communicating without harm: Strategies to enhance parent-
teacher communication. Teaching Exceptional Children, 37(5), 50-55. 

• Graham-Clay, S. (2005). Communicating with parents: Strategies for teachers. School 

Community Journal, 15(1), 117-129. 

• Popovska, N. G., Popovski, F., & Dimova, P. H. (2021). Communication strategies for 
strengthening the parent-teacher relationships in the primary schools. International 

Journal of Research Studies in Education, 123-134. 

• Palts, K., & Harro-Loit, H. (2015). PARENT-TEACHER COMMUNICATION PATTERNS 
CONCERNING ACTIVITY AND POSITIVE-NEGATIVE ATTITUDES. TRAMES: A Journal of the 

Humanities & Social Sciences, 19(2). 

• Walker, J. M., & Dotger, B. H. (2012). Because wisdom can’t be told: using comparison of 
simulated parent–teacher conferences to assess teacher candidates’ readiness for 
family-school partnership. Journal of Teacher Education, 63(1), 62-75. 

• Lekli, L., & Kaloti, E. (2015). Building parent-teacher partnerships as an effective means 
of fostering pupils’ success. Academic Journal of Interdisciplinary Studies, 4(1 S1), 101. 

• Bordalba, Mònica Macià, and Jordi Garreta Bochaca. "Digital media for family-school 
communication? Parents' and teachers' beliefs." Computers & Education 132 (2019): 44-
62. 

• Dunham, M. H., Helal, A., & Balakrishnan, S. (1997). A mobile transaction model that 
captures both the data and movement behavior. Mobile Networks and Applications, 2, 
149-162. 

• White, E., & King, L. (2020). Conceptual framework for scholarly communication 
guidance by the academic library: The case of Kwame Nkrumah University of Science and 
Technology. Journal of Librarianship and Information Science, 52(4), 1137-1151. 
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• White, E., & King, L. (2020). Conceptual framework for scholarly communication 
guidance by the academic library: The case of Kwame Nkrumah University of Science and 
Technology. Journal of Librarianship and Information Science, 52(4), 1137-1151. 

• Champion, V. L., & Skinner, C. S. (2008). The health belief model. Health behavior and 

health education: Theory, research, and practice, 4, 45-65. 

• Green, E. C., Murphy, E. M., & Gryboski, K. (2020). The health belief model. The Wiley 

encyclopedia of health psychology, 211-214. 
 

COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG  LEVEL 7 

COURSE CODE  EHCE9 SEMESTER B Mandatory 

COURSE TITLE 

COMMUNICATION FOR BEHAVIORAL CHANGE: 

INDIVIDUALS AND COMMUNITIES IN THE CONTEXT 

OF SUSTAINABILITY AND INCLUSIVE EDUCATION 

COORDINATOR KONSTANTINA SKANAVI  

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION English  

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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LANGUAGE: 

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

Upon successful completion of the course, the student will be able to:  

- Understand theoretically and empirically the effectiveness of behavioral 
modification theories in school settings.  

- Understand the effectiveness of cognitive and behavioral theories in the 
treatment of a range of child and adolescent mental health and behavioral 
problems. 

- Understand the importance of emotion regulation training for students in 
school settings. 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

3. COURSE CONTENT 

1. Attitudes configuration  

2. Attitudes modification process. 

3. Prevention of health behaviors. Attributions theory. Danger perception. Self-

effectiveness. 
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4. Motivation theory and self-identification theory.  

5. Behavior modification model  

6. Social-cognitive models   

7. Protection motivation theory 

8. Theory of Planned Behaviour -theory of reason action. 

9. Communication- verbal, no verbal-empathy- emotional quality-presentation 

skills. 

10. Cognitive behavior therapy and cognitive behavioral intervention for behavioral 

modification. 

11.  Personality disorders   

12. Studies presentation-Final Evaluation. 

13. Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
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The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

standards. 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in  lectures and seminars is mandatory 

The language of evaluation is English . 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

 

• Ajzen, I., & Fishbein, M., (2000). Attitudes and the Attitude-Behavior Relation: Reasoned 
and Automatic Processes, European Review of Social Psychology, 11:1, 1-
33, DOI: 10.1080/14792779943000116 

• Albarracín, D., Johnson, B. T., Fishbein, M., & Muellerleile, P. A. (2001). Theories of 
reasoned action and planned behavior as models of condom use: A meta-
analysis. Psychological Bulletin, 127(1), 142–161. https://doi.org/10.1037/0033-

https://doi.org/10.1080/14792779943000116
https://psycnet.apa.org/doi/10.1037/0033-2909.127.1.142
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2909.127.1.142 
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https://doi.org/10.1177/18479790211016273. 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE10 SEMESTER B Mandatory 

COURSE TITLE 
LEADERSHIP AND EVALUATION OF THE EDUCATIONAL 

PROJECTS IN SPECIAL EDUCATION 

COORDINATOR DIONYSIOS LOYKERIS  

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

Upon successful completion of the course, the student will be able to:  

• know and understand the different theories and different models of leadership and 
evaluation in educational structures and educational organizations 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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• spend critical thought on the European and international framework and policies 
concerning the leadership as well as the evaluation of education in educational 
organizations emphasizing on special education and inclusive education. 

• understand both basic and more complex concepts and procedures concerning the 
leadership and evaluation of education in educational organizations, with particular 
reference to special education and inclusive education 

• make a good use of available school unit’s resources, both intangible and material, of 
the aiming to the effective administration and qualitative evaluation of the school 

• disclose effectively the ideas, plans and procedures to the members of the school 
community (educational parents, students) and the local community with 
professionalism, and with structured argumentation 

• promote respect for diversity, multiculturalism and to demonstrate social, professional 
and moral responsibility and sensitivity to gender issues. 

• encourage creative thinking, in order to enhance practices of criticism and self-criticism 
on issues of leadership and self-evaluation of educational work. 

• think and act creatively and innovatively on issues of (a) promoting the inclusion and 
learning of students, (b) participation and mobilization of parents and the local 
community and (c) support of educational practice and professional development of the 
educational and other staff of the school unit 

• manage and contribute effectively to the human resources progress, along with the 
effective management of the school unit and the staff evaluation within the educational 
structure.  

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 
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3. COURSE CONTENT 

1. Basic theories, concepts and approaches of leadership. 

2. Education Leadership and management. International trends, models and 

practices. 

3. Educational management and leadership in education.  Leadership and school 

improvement. 

4. Basic theories, concepts and approaches of educational evaluation and 

evaluation of educational within the school unit. 

5. Evaluation: basic element of the administrative and educational process. 

International trends, models and practices. 

6. Total Quality Management   and Common Evaluation Framework. 

7. Self-evaluation of Education: A theoretical approach with emphasis on Special 

Education.  

8. Models of educational evaluation of organizations I: Total Quality Management 

and EFQM: Adapt in the field of special education. 

9. Models of educational evaluation of organizations II: Total Quality Management 

and CIPP: Adapt in the field of special education. 

10. Models of educational evaluation of organizations III: Total Quality Management 

and BSC: Adapt in the field of special education. 

11. Evaluation of the educational work and the teacher’s work in Greece. Historical 
review, institutional framework, policies, procedures and practices. 

12. Studies presentation-Final Evaluation. 

13. Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Eclass. 
 Ppt  
email 
Ms Teams 
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Communication with students 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

standards. 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

Participation in  lectures and seminars is mandatory 

The language of evaluation is English. 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 



 

Master Degree 

Environmental health and communication in 

general and special education and training 
 
 

58 | P a g e   

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

5. SUGGESTED BIBLIOGRAPHY 

• Anastasiades, P., Kaga, E., Loukeris, D., Mantas, P. & Tramtas, P. (2011), ≪Major Teacher 
Training Program: Study for the investigation of the educational needs of educational≫. 
Comparative and International Educational Review,  vol.16 & 17,  p. p. 126-154. 

• Giannoulas, A.,  Loukeri,  D.&  Mella,   A. (2011).  The importance of self-assessment and 
the development of  self-regulatory cognitive learning strategies when learning a second 
foreign language. Grace wants antichary: a tribute to Professor Antonios K. Danassis-

Afentakis. Athens:  NKUA-PPP-Department ofPedagogy,  p. p. 497-508. 

• Gortsa Ch.,  LoukerisD.,  Syros I. and Tavoularis Z. (2016) CIPP:  Evaluation and 
Improvement of the Curricula. MENDORAS,  vol.14,  p. 139-149. 

• Duke, C. (2001). Quality and Evaluation in Education: Concise Research Overview.  Review 

of Educational Issues, 1, 172-185. 

• Koutouzis, M. (1999). Planning in education at A. Athanasoula – Reppa (Ed.), School 

Administration.Patras: HOU. 

• Kriemadis, Th., Papaioannou, A., Giokas, A.& Terzoudis C. (2006). The Impact of The 
Empowerment of Human Resources on the Effective Management of Businesses and 
Organizations. Administration and Economics. Biannual Scientific Review, 3,  pp. 111-129. 

• Zavlanos, M. (1999). Organizational Behavior. Athens: Greek. 

• Zavlanos, M. (2002). Management. Athens: Greek 

• Constantinou, C. (2002). The evaluation of the student's performance according to the 
Interdisciplinary Single Curriculum Framework. Review of Educational Issues,  7. 

• Loukeri,Dionisios.,Loukeri Paraskevi – Ioanna & Mathioudaki M. (2015). Parents' 
perceptions of the concept of Total Quality in the School Unit according to the European 
Model of Excellence (EFQM), Motivation,vol. 14, pp. 43-52. 

• Loukeris D., Mantas P., Babilis D., and Syros I. (2014). The portfolio as a tool for learning 
and feedback of the teacher. Comparative and International Educational Review,vol. 22. 

• Luceris, D., Mantas, A. & Mella, A. (2010). The student's portfolio of performances and 
activities (portfolio) as an alternative way of assessing them. Mentor. Athens: 
Pedagogical Institute, vol. 12, pp. 77-86. 

• Loukeris, D., Katsantoni, S. & Syros, I. (2009). Evaluation of the teacher's work. Review of 

Educational Issues. Athens: Pedagogical Institute, vol. 15, pp. 180-194. 

• Loukeris, D. & Stamatopoulou, E. (2004). Assessment of design problems and 
implementation of the programmes of all-day primary schools in the Piraeus region 
according to the views of the school heads or their leaders. In The All-Day Primary School 
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as an educational innovation. Athens: Atrapos Publications, pp. 99-122 

• Loukeris, D & Tavoularis, Z. (2005). Quality of school education and All-day Primary 
School. In all-day school: Theory – Practice and Evaluation (Edited by D. Loukeri), Athens: 
Pataki Publications, pp. 15-74. 

• Loukeri, D., Karabatzaki, Z. & Stamatopoulou, E. (2005). Evaluation of the institution of 
All-day Primary School. A critical approach according to the views of their Directors and 
Deputy Directors or Responsibilities. In the All-Day School: Theory – Practice and 

Evaluation (Edited by D. Loukeris), Athens: Patakis, pp. 349-397. 

• Loukeris, D. & Syros, I. (2007). The effectiveness of the school and its role in the 
qualitative upgrading of the operation of the All-Day School. A literature review. Scientific 

yearbook of the School of Education Sciences of the University of Ioannina,20, pp. 111-
130. 

• Bourantas, D. (2005). Leadership: The path to Lasting Success. Athens: Kritiki. 

• Pashardis, P. (2004). Educational leadership: from the period of favored indifference to 

modern times. Athens: Metaichmio. 

• Saitis, C. A. (2008). Organization and Management of Education. Athens:  Self-published. 

• Tasia, V., & Stavropoulos, V. (2019). The contribution of the school's helpful leadership 
profile to professional satisfaction, dedication and a sense of self-effectiveness to 
teachers serving in independent structures of primary special education and education. 
New Educator, 13,  pp. 542-551.  Retrieved from  https://www. researchgate. 
net/publication/335796352 

• Armstrong, F., Armstrong, D., & Barton, L. (2016). Inclusive education: policy, contexts 
and comparative perspectives. Routledge. 

• Ainscow, M., & Sandill, A. (2010). Developing inclusive education systems: the role of 
organizational cultures and leadership. International Journal of Inclusive Education, 
14(4),  pp. 401-416. 

• Crockett, J.B., Billingsley, B., & Boscardin, M. L. (2012). Handbook of leadership and 

administration for special education. Routledge. 

• Darling-Hammond, Linda (2013). Getting Teacher Evaluation Right: What Really Matters 

for Effectiveness and Improvement. New York: Teachers College Press. 

• Kauffman, J.M., Hallahan, D. P., & Pullen, P.C. (Eds.). (2011). Handbook of special 

education. Routledge. 

• Loukeris, D., Psycharis, S., Mantas, P. & Mpotsari, E. (2014). The impact of the 
computational inquiry based experiment on metacognitive experiences, monitoring 
indicators and learning performance. Computer & Education, v. 72, pp. 90-99. 

• Loukeris, D., Verdis, A., Karabatzaki, Z. & Syriou, I. (2009), Aspects of the effectiveness of 
the greek holoimero (‘all-day’) primary school. Mediterranean Journal of educational 

studies, V14, n. 2/2009:  pp.  161-174 

• Neftyan, C.C. A., Hariri, H., & Karwan, D. H. (2020). Do the Transformation Leadership 
Style have a Massive Influence on Teacher Job Satisfaction? International Journal of 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE11 SEMESTER B Mandatory 

COURSE TITLE ASSESSMENT OF SPECIAL EDUCATION NEEDS 

COORDINATOR AGATHI STATHOPOULOY 

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

  

Learning Outcomes 

Upon successful completion of the course students will be able to know: 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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• Evaluation methods for students with Special Educational Needs 

• Pedagogical evaluation methods for students with Special Educational 

Needs 

• Forms  and electronic psychometric tools for intelligence evaluation 

• Forms  and electronic psychometric tools for behavioral evaluation 

• Forms  and electronic  tools for the detection and diagnosis of Dyslexia 

• Forms  and electronic tools for evaluation all the type of Learning Disabilities  

• Tools for early detection of Learning Disabilities 
 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

 
 

3. COURSE CONTENT 

 

1. Introduction to the concept of evaluation of students with Special Educational 

Needs.  

2.  Alternative forms of evaluation –PORTOFOLIO.  

3. Gathering family, developmental and educational profile information- Individual 

Educational Program. 

4. Intelligence quality tests.- Wisc V. 

5.  Test for Assessing Emotional and Behavioral Problems. 
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6.  Early detection tools for reading, writing and math difficulties-Dyslexia detection 

tools. 

7. Children's drawing as an early detection tool.  

8. Test detection of Developmental Coordination Disorder. 

9.  Assessment of learning disabilities in students with autism spectrum disorder 

(ASD). 

10. Assessment of learning disabilities in students with borderline intelligence and 

mild mental retardation.  

11. Writing assessment report. 

12. Studies presentation-Final Evaluation. 

13. Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
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The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

standards. 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in  lectures and seminars is mandatory 

The language of evaluation is English . 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

• American Psychiatric Association (2013). Diagnostic and statistical manual of mental 
disorders (5th ed). Washington, DC: Author. 

• Anastasi A. & Urbina, S. (1997). Psychological testing ( 7th ed.). Upper Saddle River, NJ: 
Prentice Hall. 

•  Frankenburg , W. , K. & Dodds , J. B. (1967). The Denver Developmental Screenig Test. 
Journal of Pediatrics , 71 , 181 – 191. 

•  Frostig M. (1963). Developmental test of visual perception. Los Angeles: Consulting 
Psychologist’s Press.  
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• Griffiths , M. , I. (1973). Early detection by developmental screening . In Griffihs , M. , I. 
(ed.).The Young Retarded Child : Medical Aspects of Care 11- 19 . Edinburgh & London : 
Churchill Livigstone.  

• Magnusson, D. (1967). Test theory. Reading, MA: Addison-Wesley. Pearson. (2009). 
Wechsler individual achievement test (3rd ed.). San Antonio, TX: Author. Reynolds, C. R., 
& Kamphaus, R. W. (2004). Behavior assessment system for children (2nd ed.). 
Bloomington, MN:Pearson.  

• Sparrow, S. S., Cicchetti, D. V., & Balla, D. A. (2005). Vineland adaptive behavior scales 
(2nd ed.). Bloomington, MN: Pearson. Wechsler, D. (2003). Wechsler intelligence scale 
for children (4th ed.). Bloomington, MN: Pearson 

• Trundt, K. M. (2013). Construct bias in the differential ability scales, (DAS-II): a 
comparison among African American, Asian, Hispanic, and White ethnic groups 
(Published doctoral dissertation). University of Texas, Austin, TX. U.S.  

• Census Bureau. (2009). Current population survey. Retrieved from 
http://www.census.gov/cps/  

• Wechsler, D. (2001). Individual achievement test–2nd ed. (WIAT-II). San Antonio, TX: 
Psychological Corporation. Wechsler, D. (2003). WISC-IV: Administration and scoring 
manual. San Antonio, TX: Psychological Corporation. 

•  Wechsler, D. (2012). The Wechsler preschool and primary scale of intelligence (4th ed.). 
Bloomington, MN: Psych Cooperation.  

• Wechsler, D. (2014). Wechsler intelligence scale for children (5th ed.). Bloomington, MN: 
Psych Cooperation.  

• Weiss, L. G., Saklofske, D. H., Holdnack, J. A., & Prifitera, A. (2016). WISC-V assessment 
and interpretation. Waltham, MA: Academic Press. Weiss, L. G., Saklofske, D. H., Prifitera, 
A., & Holdnack, J. A. (2006). WISC-IV advanced clinical interpretation. Burlington, MA: 
Academic Press.  

• Wicherts, J. M., & Dolan, C. V. (2010). Measurement invariance in confirmatory factor 
analysis: An illustration using IQ test performance of minorities. Educational 
Measurement: Issues and Practice, 29, 39 – 47. http://dx.doi.org/10.1111/j.1745-
3992.2010.00182.x 

• Syed, E. U., Hussain, S. A., & Mahmud, S. (2007). Screening for emotional and behavioral 
problems amongst 5-11 years old school children in Karachi, Pakistan. Social Psychiatry, 
Psychiatric Epidemiology, 42, 421-427. 

• Rauschenberger, M., Baeza–Yates, R., & Rello, L. (2019). Technologies for dyslexia. Web 

Accessibility: A Foundation for Research, 603-627. 

• Rauschenberger, M., Lins, C., Rousselle, N., Hein, A., & Fudickar, S. (2019, September). 
Designing a new puzzle app to target dyslexia screening in pre-readers. In Proceedings of 

the 5th EAI International Conference on Smart Objects and Technologies for Social 

Good (pp. 155-159). 

• Helland, T., Jones, L. Ø., & Helland, W. (2017). Detecting preschool language impairment 

http://www.census.gov/cps/
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and risk of developmental dyslexia. Journal of Research in Childhood Education, 31(2), 
295-311. 

• Charman, T., Pickles, A., Simonoff, E., Chandler, S., Loucas, T., & Baird, G. (2011). IQ in 
children with autism spectrum disorders: data from the Special Needs and Autism 
Project (SNAP). Psychological medicine, 41(3), 619-627. 

• Ratcliffe, B., Wong, M., Dossetor, D., & Hayes, S. (2015). The association between social 
skills and mental health in school-aged children with autism spectrum disorder, with and 
without intellectual disability. Journal of autism and developmental disorders, 45, 2487-
2496. 

• Vuijk, P. J., Hartman, E., Scherder, E., & Visscher, C. (2010). Motor performance of 
children with mild intellectual disability and borderline intellectual functioning. Journal 

of intellectual disability research, 54(11), 955-965. 

• Fernell, E., & Ek, U. (2010). Borderline intellectual functioning in children and 
adolescents–insufficiently recognized difficulties. Acta Paediatrica, 99(5), 748-753. 

• Flanagan, D. P., & Alfonso, V. C. (2017). Essentials of WISC-V assessment. John Wiley & 
Sons. 

• Flanagan, D. P., & Alfonso, V. C. (2017). Essentials of WISC-V assessment. John Wiley & 
Sons. 

• Miller, J. L., Saklofske, D. H., Weiss, L. G., Drozdick, L., Llorente, A. M., Holdnack, J. A., & 
Prifitera, A. (2016). Issues related to the WISC-V assessment of cognitive functioning in 
clinical and special groups. WISC-V clinical use and interpretation, 287-34 

• Καραμπατζάκη, Ζ. (2010). Τεστ Ανίχνευσης Αναπτυξιακής Διαταραχής Ψυχοκινητικού 
Συντονισμού. Αθήνα: Πάραλος.:  

• ΣΤΑΛΙΚΑΣ, Α., ΤΡΙΛΙΒΑ Σ., ΡΟΥΣΣΗ Π. (2012). Τα ψυχομετρικά εργαλεία στην Ελλάδα. 
Αθήνα:Πεδίο. 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 
DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG  LEVEL 7 
COURSE CODE  EHCE12 SEMESTER B 

COURSE TITLE INTERNSHIP (II) IN SPECIAL EDUCATION STRUCTURES 

COORDINATOR AGATHI STATHOPOYLOY 

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of the course e.g. 

lectures, labs etc. If the ECTS Credits are awarded to the whole 

course, then please indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 10 

   

   
Please, add lines if necessary. Teaching methods and organization of 

the course are described in section 4. 
  

COURSE TYPE 

Background, General Knowledge, Scientific 

Area, Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

Internship i 
 

TEACHING & EXAMINATION 

LANGUAGE: 

English 

COURSE OFFERED TO ERASMUS 

STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

Learning Outcomes 

. Upon successful completion of the course students will be able to: 

• observe the behavior of students with disabilities and special educational needs 

• observe and evaluate students with special educational needs /disabilities, prioritize 

heir possibilities and difficulties in the learning process,  

• evaluate these students using pedagogical assessment tools 

• plan and implement educational interventions   

• suggest ways of intervention and support these students,  

• develop an Individualized Education Program (IEP),  

• planning and implement teaching including students with special educational needs / 
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disabilities 
 

General Skills 

Name the desirable general skills upon successful completion of the module  

Search, analysis and synthesis of data and 

information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and moral 

responsibility and sensitivity to gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

3. COURSE CONTENT 

1. Method for teaching and IEP plan for students with Reading Difficulties. 

2. Method for teaching and IEP plan for students with   Grammar Difficulties. 

3. Method for teaching and IEP plan for students with   Writing Difficulties. 

4. Method for teaching and IEP plan for students with Dyscalculia. 

5. Method for teaching and IEP plan for students with Communication Problems.  

6. Method for teaching and IEP plan for students with Behavioral Problems. 

7. Method for teaching and IEP plan for students with Social Problems. 

8. Method for teaching and IEP plan for students with Physical Disabilities. 

9. Method for teaching and IEP plan  for Gifted Students . 

10 Method for teaching and IEP plan for students with Intellectual Disabilities. 

11. Method for teaching and IEP plan for students with Attention Deficit 

Hyperactivity Disorder. 

12 Evaluation of IEP plan. 

13 Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 
Face to face, Distance learning, etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS TECHNOLOGY 

(ICT) 
Use of ICT in Teaching, in Laboratory Education, 

Eclass. 
 Ppt  
email 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A7%CE%91%CE%A1%CE%99%CE%A3%CE%9C%CE%91%CE%A4%CE%99%CE%9A%CE%9F%CE%99.pdf
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in Communication with students Ms Teams 
TEACHING ORGANIZATION 

The ways and methods of teaching are 

described in detail. 

Lectures, Seminars, Laboratory Exercise, Field 

Exercise, Bibliographic research & analysis, 

Tutoring, Internship (Placement), Clinical 

Exercise, Art Workshop, Interactive learning, 

Study visits, Study / creation, project, creation, 

project. Etc. 

 

The supervised and unsupervised workload per 

activity is indicated here, so that total workload 

per semester complies to ECTS standards. 

Activity Workload/semester 

Seminars 36 

IEP Plan  32 

Teaching method  32 

 Internship present in 
Schools  

150 

Total course  250=10ECTS 
 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, Formative 

or Concluding, Multiple Choice 

Test, Short Answer Questions, 

Essay Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, Oral 

Exam, Presentation in audience, 

Laboratory Report, Clinical 

examination of a patient, Artistic 

interpretation, Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students are 

informed   

Participation in meetings with supervisiors is obligatory 

The language of evaluation is English. 

The evaluation method is both Formative 

and final. 

 

During the meetings with the supervisors they will 

beplanning  Individualized Intervention Programs for 

students with  Special Educational Needs based on the 

literature. Internship supervisors will give specific 

instructions for their design. 

 

Purpose of evaluation: Students ` progress in relation to 

the objectives of the Internship, their constant feedback  

and the possible modification of the design of 

Individualized Intervention Program. 

 

Evaluation criteria: The pedagogical and scientific 

design of the Individualized Intervention Programs 

according to the instructions provided by the 

supervisors. 

 

Instructions can be found by students in the e-class 

 

5. SUGGESTED BIBLIOGRAPHY 

• Capper, C.A., Frattura, E. and Keyes, M.W. (2000). Meeting the needs of students of all 
abilities. How leaders go beyond inclusion. U.S.A.: Corwin Press. 
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•  Clark, C. Dyson, A. Milward, A. and Skidmore, D. (1996). Innovatory practice in 
mainstream schools for special educational needs. University of Newcastleupon-Tyne. 
Department for Education London: HMSO. 

• Department for Education and Skills (2001). Special educational needs code of practice. 
Ref: DfES/581/2001. U.K.: DfES.  

• Downing, J.E. and Eichinger, J. (2002). Educating students with diverse strengths and 
needs together. In Downing, J.E. Including students with severe and multiple disabilities 
in typical classrooms. Practical strategies for teachers. Second edition. Baltimore, 
London, Toronto, Sydney: Brookes.  

• Molnar, A. , Lindquist, B. (1993). (Μετ.- επιμ. Καλαντζή – Αζίζι Α.). Προβλήματα  
• Stone, Y. (1995). Mobility for Special Needs, London : Cassell 

• Walberg H. J. & Wang, M. C. (1987). Effective educational practices and provisions for 
individual differences. In Wang, M.C., Reynolds, M.C. & Walberg, H.J. (eds). Handbook of 
special education. Research and practice. Volume 1: Learner characteristics and adaptive 
instruction, pp. 113-130. Pergamon Press.  

• Wallace, M. J. (1998). Action research for language teachers. U.K.: Cambridge University 
Press.  

• Westling, D.L. and Fox, L. (2000). Teaching students with severe disabilities. Second 
edition. U.S.A.: Merrill, Prentice Hall.  

• Williams, P. (1991). The Special Education Handbook. Milton Keynes, Philadelphia: Open 
University Press. 

• Wilson, S. J., Lipsey, M. W., & Derzon, J. H. (2003). The effects of school-based 
intervention programs on aggressive behavior: a meta-analysis. Journal of consulting and 

clinical psychology, 71(1), 136. 
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COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE13 SEMESTER B Elective  

COURSE TITLE 
ECOTHERAPY: FROM THEORY TO PRACTICE 

COORDINATOR KONSTANTINA SKANAVI 

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

Learning Outcomes 

Upon successful completion of the course students will be able to: 

• Understand the basic principles of ecotherapy. 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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• Accept the importance of implementing ecotherapy. 
• Realize the value of environmental awareness. 

• Understanding the levels of application of ecotherapy. 
• Understanding the role of ecotherapy in general and special education and training   

• Understanding the relationship between educational progress and ecotherapy 

 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to 

gender issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

 
 

3. COURSE CONTENT 

1. Introduction to the concepts of ecosystem, health-medical entities, environment, 

treatment (person - environment). 

2. Philosophy and interdependence of happiness and good biology in human body 

systems. The need for ecotherapy. 

3. Circulation and existence of life: in man, society, the natural environment. 

Common axes of structure and treatment 

4. Working with systems and scales. The extra-verbal environment, the 

environmental consciousness and their relationship with biological activities, 

social and psycho-emotional components of man and community. 
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5. Ecotherapy Levels. Multiple treatments, multiple 

methods of connection and communication with nature (environment). 

Neurodevelopmental disorders, learning disabilities, emotional disorders, 

behavioral problems. 

6. Emotional geography and human geography. Ecotherapy as biological therapy 

and psychotherapy. The environment as a "third space" of treatments and Health 

assurance. 

7. Ecotherapy as a framework to help teachers deal with neurodevelopmental 

disorders, learning disabilities, emotional disorders, behavioral problems. 

8. Experiential and existential dimensions in the restoration of the environment and 

the human in ecotherapy. 

9. The environment as an educational model for all the children. Adopting living 

standards for prevention emotional disorders and behavioral problems.   

10. Individual and community health management and promotion programs. 

Ecotherapy models. Relationship with health systems. 

11. Digital environment and virtual environment. Productivity but also co-morbidity. 

The higher the technological progress the more ecotherapeutic needs arise. 

12. Studies presentation - Final evaluation 

13.  Feedback 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 
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Exercise, Field Exercise, 

Bibliographic research & 

analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

standards. 

Study Creation               20 

Total         100= 4 ECTS 

  

  

  
 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in  lectures and seminars is mandatory 

The language of evaluation is English . 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 
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5. SUGGESTED BIBLIOGRAPHY 

• Doherty, T. J. (2016). Theoretical and empirical foundations for ecotherapy. Ecotherapy: 

Theory, research & practice, 22-48. 
• Summers, J. K., & Vivian, D. N. (2018). Ecotherapy–A forgotten ecosystem service: A 

review. Frontiers in psychology, 9, 1389. 
• Kras, N. (2021). Exploring the benefits of ecotherapy-based activities at an urban 

community college. Community College Journal of Research and Practice, 45(2), 117-123. 
• Burls, A. (2007). People and green spaces: promoting public health and mental 

well‐being through ecotherapy. Journal of public mental health. 
• Wilson, N., Ross, M., Lafferty, K., & Jones, R. (2009). A review of ecotherapy as an adjunct 

form of treatment for those who use mental health services. Journal of Public Mental 

Health, 7(3), 23-35. 
• Burls, A. (2007). People and green spaces: promoting public health and mental 

well‐being through ecotherapy. Journal of public mental health. 
• Farmer, P. (2014). Ecotherapy for mental health. Journal of Holistic Healthcare, 11(1). 
• Kahveci, H., & Göker, P. (2019). Mental health and wellbeing; Ecotherapy. In SETSCI: 

Conference Proceedings (Vol. 3, pp. 308-311). 
• Phelps, C., Butler, C., Cousins, A., & Hughes, C. (2015). Sowing the seeds or failing to 

blossom? A feasibility study of a simple ecotherapy-based intervention in women 
affected by breast cancer. ecancermedicalscience, 9. 

• Chalquist, C. (2009). A look at the ecotherapy research evidence. Ecopsychology, 1(2), 
64-74. 

• Clare, S., & Tudor, K. (2023). Ecotherapy Practice: Perceived Obstacles and 
Solutions. Transactional Analysis Journal, 53(1), 21-37. 

• Kalashnikova, I. V., Gontar, O. B., Zhirov, V. K., & Kalashnikov, A. O. (2016). Integrated 
animal-assisted and plant-assisted ecotherapy for preschool children with speech 
disturbances: a program for the Arctic. Ecopsychology, 8(2), 79-88. 

• Li, D., Larsen, L., Yang, Y., Wang, L., Zhai, Y., & Sullivan, W. C. (2019). Exposure to nature 
for children with autism spectrum disorder: Benefits, caveats, and barriers. Health 

&Place, 55, 71-79. 
• Charles,C&Wheeler,K.(2012).Children and nature worldwide.An exploration of childrens 

experiences of the outdoors and nature with associated risks and benefits. 

• Collado, S., & Staats, H. (2016). Contact with nature and children's restorative 
experiences: an eye to the future. Frontiers in psychology, 7, 1885. 

• Sharma-Brymer, V., & Bland, D. (2016). Bringing nature to schools to promote children’s 
physical activity. Sports Medicine, 46(7), 955-962. 

• Mygind, L., Kjeldsted, E., Hartmeyer, R., Mygind, E., Bølling, M., & Bentsen, P. (2019). 
Mental, physical and social health benefits of immersive nature-experience for children 
and adolescents: A systematic review and quality assessment of the evidence. Health & 
place, 58, 102136. 
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• Asah, S. T., Bengston, D. N., Westphal, L. M., & Gowan, C. H. (2018). Mechanisms of 
children’s exposure to nature: Predicting adulthood environmental citizenship and 
commitment to nature-based activities. Environment and Behavior, 50(7), 807-836. 

• Keniger, L. E., Gaston, K. J., Irvine, K. N., & Fuller, R. A. (2013). What are the benefits of 
interacting with nature?. International journal of environmental research and public 

health, 10(3), 913-935. 
• Chawla, L. (2015). Benefits of nature contact for children. Journal of planning literature, 

30(4), 433-452. 
• Scholl, K. G., & Gulwadi, G. B. (2020). Connecting ecotherapy and well-being. Good 

Health and Well-Being, 99-109. 
• Doherty, T., & Chen, A. (2016). Improving human functioning: Ecotherapy and 

environmental health approaches. Research methods for environmental psychology, 323-
343. 

• Umpleby, O. (2018). An interpretative phenomenological analysis to explore how four 
pre-school children experience an educational activity based on eco-therapy principles. 

• Βakogianni, E., Mylonas, F., & Skanavis, C. ENGAGING ECOTHERAPY APPROACHES IN 
PRIMARY SCHOOL SYSTEM: TEACHERS’PERCEPTIONS. Environmental Communication and 

Health Promotion, 129. 
• Berger, R. (2016). Renewed by nature: Nature therapy as a framework to help people 

deal with crises, trauma and loss. Ecotherapy: Theory, research and practice, 177-186. 
• Shock, R. (2017). Narrative therapy in wonderland connecting with children’s imaginative 

know-how. 
• Greene, T., Spence, R., & Jenkins, B. (2009). The Use of Nature to Address Psychosocial 

Wellbeing in Children Affected by Conflict. 
• Kanner, A., Gomes, M. E., Roszak, T., & Kanner, A. D. (1995). Ecopsychology. Restoring the 

e healin mind. 
• Molin, L. (2018). Integrating Art Therapy and Ecotherapy to Help Young Adults in Higher 

Education Settings (Doctoral dissertation). 
• Davis, K. M., & Atkins, S. S. (2004). Creating and teaching a course in ecotherapy: We 

went to the woods. The Journal of Humanistic Counseling, Education and 

Development, 43(2), 211-218. 
• Shoaib, M., Mubarak, S., & Khan, S. (2020). Towards Ecopedagogy: A Fiction-Based 

Approach to the Teaching and Learning of the Environment. Bulletin of Education and 

Research, 42(3), 147-158. 

 

  



 

Master Degree 

Environmental health and communication in 

general and special education and training 
 
 

77 | P a g e   

COURSE OUTLINE 

1. GENERAL 

SCHOOL School of Public Health 

DEPARTMENT Department of Public and Community Health 

LEVEL OF STUDIES PG LEVEL 7 

COURSE CODE  EHCE14  SEMESTER B Elective 

COURSE TITLE 

INTERCULTURAL COMMUNICATION AND INCLUSIVE 

EDUCATION IN THE FIELD OF ENVIRONMENTAL 

HEALTH 

COORDINATOR KONSTANTINA SKANAVI 

TEACHING ACTIVITIES  

If the ECTS Credits are distributed in distinct parts of 

the course e.g. lectures, labs etc. If the ECTS Credits 

are awarded to the whole course, then please 

indicate the teaching hours per week and the 

corresponding ECTS Credits. 

TEACHING 

HOURS PER 

WEEK 

ECTS CREDITS 

                      Seminars, Labs 3 4 

   

   

Please, add lines if necessary. Teaching methods and 

organization of the course are described in section 4. 

  

COURSE TYPE 

Background, General 

Knowledge, Scientific Area, 

Skill Development 

Scientific Area, Skill Development 

PREREQUISITES: 

 

   

TEACHING & EXAMINATION 

LANGUAGE: 

English  

COURSE OFFERED TO 

ERASMUS STUDENTS: 

ΝΟ 

COURSE URL:  

2. LEARNING OUTCOMES 

Learning Outcomes 

After successful completion of the course, postgraduate students will be able to : 

http://specialedu.iit.demokritos.gr/wp-content/uploads/2016/11/%CE%A0%CE%A1%CE%91%CE%9A%CE%A4%CE%99%CE%9A%CE%97-3.pdf
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• To be introduced to the basic ways of thinking of cross-cultural analysis and 

interpretation of social reality. 

• To understand the basic concepts that constitute the "raw material" with 

which intercultural theory and its arguments are constructed. 

• To allow them to see below the surface of everyday life and grasp new levels 

of social reality. 

• To state and explain the characteristics of multicultural societies, the 

dimensions of otherness, identity, the process of creating stereotypes, 

prejudices and racism in society and school. 

• To know the characteristics of the country's minority - ethnic - immigrant 

groups 

• To know the management models of alterity, their characteristics and to 

distinguish between them. 

 

 

General Skills 

 

Search, analysis and synthesis of data 

and information,  

ICT Use 

Adaptation to new situations 

Decision making 

Autonomous work 

Teamwork 

Working in an international 

environment 

Working in an interdisciplinary 

environment 

Production of new research ideas 

Project design and management 

Equity and Inclusion 

Respect for the natural environment 

Sustainability 

Demonstration of social, professional and 

moral responsibility and sensitivity to gender 

issues 

Critical thinking 

Promoting free, creative and inductive 

reasoning 

3. COURSE CONTENT 

1. The new environment 

2. Social transformations 
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3. Theories of alterity 

4. The concept of "identity" and "difference" 

5. Ethnic-minority groups in Greece 

6. Concept of intercultural communication – relation to intercultural dialogue 

7. Managing Otherness 

8. Racism - Stigma 

9. Ethnocultural diversity 

10. Interculturality and health 

11. Presentation of work I 

12.Studies presentation ΙΙ-Final Evaluation. 

13.Feedback. 

4. LEARNING & TEACHING METHODS - EVALUATION 

TEACHING METHOD 

Face to face, Distance learning, 

etc. 

Face to face, Ms Teams 

USE OF INFORMATION & 

COMMUNICATIONS 

TECHNOLOGY (ICT) 

Use of ICT in Teaching, in 

Laboratory Education, in 

Communication with students 

Eclass. 
 Ppt  
email 
Ms Teams 

TEACHING ORGANIZATION 

The ways and methods of 

teaching are described in 

detail. 

Lectures, Seminars, Laboratory 

Exercise, Field Exercise, 

Bibliographic research & 

Activity Workload/semester 

Lectures/ Seminars              39 

Bibliographic research 
& analysis   

            31 

Progress Study            10 

Study Creation               20 

Total         100= 4 ECTS 
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analysis, Tutoring, Internship 

(Placement), Clinical Exercise, 

Art Workshop, Interactive 

learning, Study visits, Study / 

creation, project, creation, 

project. Etc. 

 

The supervised and 

unsupervised workload per 

activity is indicated here, so 

that total workload per 

semester complies to ECTS 

standards. 

  

  

  
 

STUDENT EVALUATION 

Description of the evaluation 

process 

 

Assessment Language, 

Assessment Methods, 

Formative or Concluding, 

Multiple Choice Test, Short 

Answer Questions, Essay 

Development Questions, 

Problem Solving, Written 

Assignment, Essay / Report, 

Oral Exam, Presentation in 

audience, Laboratory Report, 
Clinical examination of a 

patient, Artistic interpretation, 

Other/Others 

 

Please indicate all relevant 

information about the course 

assessment and how students 

are informed   

Participation in  lectures and seminars is mandatory 

The language of evaluation is English . 

 

• An intermediate  progress study 
Submitted to e-class            30% 

• A final study  
Submitted to e-class            70% 
 

The evaluation criteria are: 

•   scientific methodology  
•  bibliographic documentation 

 

 

Instructions can be found by students in the e-class 
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C SEMESTER 
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Writing of the thesis-30 ECTS 

 

 

Introduction 

An important prerequisite for the completion of studies and the award of the title to each 

postgraduate student is the writing of the postgraduate dissertation. Thus, after the successful 

completion of the courses, the writing of the postgraduate dissertation and the approval of its 

content by the three-member committee, the thesis is presented at a special event (support), after 

the announcement of the date and the place of presentation at least 15 days before the specific 

date. The Master's thesis is credited with 30 ECTS credits: 

 

1. The process 

At the end of the second semester, the proposed topics for postgraduate thesis are announced on 

the website of the MSc. The student studies the topics and comes in consultation with the instructor 

of the MSc who has proposed a topic that interests him. Subsequently, the instructor of the MSc 

submits an application to the Coordinating Committee for the acceptance of supervision of the 

postgraduate thesis of the specific student no later than June 30 (of the second semester). The C.E. 

approves the appointment of a supervisor and decides to appoint two more teachers of the program 

to become, together with the supervisor, members of the three-member examination committee 

that will grade the postgraduate dissertation. 

A prerequisite for the submission of the M.E and the support is the successful completion of the 

courses and the internship. The work is supported from 1-30 March after the end of the third 

semester. The Thesis is submitted in three copies to the Secretariat of the Master's Thesis (in 

electronic form), one for each member of the Examination Committee from 1 to 28 February. In any 

case, the work must come into the hands of the committee one month before the support. The 

three-member committee submits its comments at least one week before the support. 

For serious and documented reasons, the M.P. may, with the agreement of the Supervisor, request 

an extension for one month of the date of submission of his/her postgraduate thesis. 

This thesis is presented in an extraordinary open seminar lasting one (1) hour and is graded by the 

members of the three-member Examination Committee. For the approval of the M.C., a positive vote 

of at least two members of the Selection Board is required. The grade of the assignment is derived 

from the average of the passing grades of the examiners. The grade of the Master's Degree is 
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deduced from the average grade of the M.E. and the average of the grade of the courses. The 

grading scale is defined from 0-10; the passing grade is defined as six (6) and its greaters. 

Each work is checked with the help of special plagiarism software. If any part of the M.E. contains 

part of or makes use of another author's scientific work without attribution, it is considered 

plagiarism and the M.E. is nullified. In this case, it is possible by decision of the H.C.C. to allow the 

student to submit an M.E. on the same or another subject within the next semester. 

After the support process, the MF passes the corrections proposed during the support process and 

submits his/her corrected work in electronic form to the Secretariat of the MSc, which posts it on the 

website of the MSc and submits it to the repository of postgraduate theses. 

In case of a negative judgement, the MF has the possibility of resubmission after a maximum period 

of 4 months and after improving the work according to the observations of the evaluation 

committee. A second judgment follows and the examination-presentation of the Master's Thesis 

takes place in September. In this case, the M.F. is obliged to register for each additional semester and 

pay the relevant tuition fees, in order to be entitled to submit the corrected assignment by the end 

of the sixth semester. 

In case of second failure, the MF will not be awarded a Master's degree. 

 

2. Posting of the Diploma Thesis in the repository "Polynoe" 

The dissertation should be submitted to the institutional repository "Polynoe" according to the 

instructions listed below: 

 https://polynoe.lib.uniwa.gr/item_submission_guide.pdf. 

 

Before posting the diploma theses in "Polynoe", the digital signature of the document is considered 

necessary.    After signing, no modification of the document is allowed, because all digital signatures 

are canceled. 

After the check by the managers  of the repository "Polynoe"  and the posting is completed, a 

confirmation message is sent via e-mail from "Polynoe", which you forward  to the secretariat of the 

Postgraduate Program, with notification to the secretariat of the Department (pchealth@uniwa.gr). 

Only then is the process considered completed. 

 

https://polynoe.lib.uniwa.gr/item_submission_guide.pdf
mailto:pchealth@uniwa.gr

